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Introduction of Academic Procrastination
Academic achievement is adversely affected by procrastinating 
among students. Academic work that is either unfinished or of 
poor quality might result from procrastinating students' tendency 
to put off finishing crucial tasks and participate in other dilatory 
behaviours. There is a correlation between academic procrasti-
nation and depressive symptoms, impulsivity, distractibility, and 
increased dropout intentions in addition to reduced academic 
performance. When completing complicated assignments and 
learning online, students tend to put off doing them sooner than 
when they learn in person. The achievement of students in sci-
ence and mathematics is positively connected with effective time 
management, whereas procrastination has a detrimental impact 
on these areas. Thus, to enhance their academic performance, 
students must learn efficient time management techniques and 
refrain from procrastinating.

Literature Review
Elen Kuftyak (2022): The 435-person sample, ranging in age 
from 17 to 25, served as the basis for the research (M age = 
19,03). Comparative research on procrastination between stu-
dent groups with varying academic performance levels has re-
vealed that students who perform poorly are more likely to pro-
crastinate, be lazy and make rash decisions when setting up their 
time, as well as experience frustration, stress, and anger. The 
results of the correlation study support the hypothesis that pro-
crastination is correlated with stress and poor academic perfor-

mance. The analysis of the relationships between procrastination 
and stressors as well as student reactions to them has revealed 
that the more impulsive, socially anxious, failure-averse, pro-
crastinating frequently, lazy, and worse perfectionist a person is, 
the more he values stressors overall and exhibits impressive re-
actions to them. Academic procrastination thus hinders students' 
ability to learn, affects their performance, increases stress, and 
surely influences the professional growth of future specialists.

Area of the Study
The study conducted by CISCE Board-eligible 12th graders in 
Mumbai, Maharashtra, on academic procrastination and its ef-
fects on academic stress is significant for several reasons. We 
are dealing with a relevant issue in schooling. Being the best is 
a goal that is shared by parents, instructors, and students alike. 
Academic success must be the aim of a student's educational 
path. Academic achievement is nevertheless hampered by sever-
al factors, and stress related to studying continues to be a major 
issue for many young people. This study makes an effort to look 
at conduct that is widely recognized but not fully understood. 
This work focuses on a single facet of academic procrastination.

The Study's Purpose, Objectives, and Aim
Toto assesses the academic performance of high school pupils 
who overindulge in postponement. To compare male and fe-
male secondary school students' academic procrastination [1]. 
To ascertain the connection between secondary school students' 
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Abstract
Procrastination is a self-defeating pattern of behaviours, it may also be perceived as having a psychological benefit, 
particularly for perfectionists since it shields the person from feelings of shame, guilt, and fear of failing. Devoting 
energy to other chores, such as organizing or cleaning, instead of disagreeable labour helps procrastinators avoid 
feeling unproductive, even though they will eventually pay a price for it. Academic procrastination, which is classified 
as a domain-specific behaviour, describes students' propensity to put off or postpone finishing assignments that have 
a set deadline, such as writing an essay, doing their homework, or preparing for an exam.
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academic procrastination and achievement [2]. This study aims 
to look into the relationship between the frequency of assignment 
procrastination caused by academic stress among final-year CISCE 
Board students in the Mumbai suburbs of Maharashtra state.
Methodology
In this investigation, a descriptive survey was employed. Stu-
dents from senior high school CISCE in Mumbai, Maharashtra 
State, took part in the current survey. The study's second sample 
consisted of 500 students and 200 teachers from the five previ-
ously mentioned regencies. To gather them, a method called clus-
ter random sampling was used. The information was gathered 
using the academic procrastination scale, which the researchers 
developed based on procrastination theory. A descriptive analy-
sis of the data described the procrastination of students in their 
academic work. A multi-phase stratified random selection tech-
nique was used to pick 96 students out of 100 secondary school 
students, and questionnaires were distributed equally to parents 
and instructors. The sample for the pilot study was 50/50.

Review of Related Literature
Their most recent study shows that senior high school students 
put off performing their assignments. Most students turn in 
homework after the due date, according to teachers' reports. Stu-
dents who procrastinate typically perform below expectations 
in the classroom. Research by Borekci & Uyangor, Korkmaz et 
al., and Asri et al. found that procrastinating students typically 
did poorly academically. This is consistent with their findings. 
Saracaloglu et al. assert that students who put off doing their as-
signments exhibit recklessness, lethargy, indifference, and life-
lessness. These pupils have no accountability for their scholastic 
pursuits. The majority of East Javan senior high school pupils 
(44%) put off doing their maths assignments. This study lends 
credence to the notion that students' efforts to study assigned 
content outside of class and their time management abilities are 
related to their academic procrastination. Students' high rates of 
procrastination in maths classes were caused by their passivity in 
seeking to learn more both within and outside of the classroom.

In 2024, Biswal, A., Lathigara, A., and Bhatt, N. Throughout 
their investigation, observed a variety of procrastinating behav-
iors. Procrastination is the practice of attempting to put off tasks 
linked to work for a variety of reasons. In the context of aca-
demia, procrastination models with educational, psychological, 
and personal components exist. This article's study.

focuses on two research questions that examine the reasons be-
hind academic procrastination and offer a timeline and tactical 
approach to help combat it. Furthermore, this work emphasizes 

the educational dimension, which considers the viewpoints of 
both teachers and students on learning and avoiding procrasti-
nation. As it turns out, St. Paul was right when he observed that 
opinions are ever-changing. Humans occasionally struggle to 
make decisions on what to do or not do.

Kamyabi M. Nekooie et al. (2024): M. Hajipoor Abaiei et al. 
Their study's findings suggested that metacognitive beliefs may 
play a significant role in the association between academic pro-
crastination and perfectionism self-efficacy [3, 4]. Given the 
detrimental effects procrastination has on students' academic 
well-being, intervention programmes must be created with the 
goal of effectively altering the factors that contribute to procras-
tination. The findings showed that self-efficacy had an inverse, 
negative, and significant influence on negative metacognitive 
beliefs (β=-0.42, p<0.01) and academic procrastination (β=-
0.32, p<0.01) in addition to a direct, positive, and significant ef-
fect on positive metacognitive beliefs (β=0.39, p<0.01). Further-
more, the results demonstrated that perfectionism has a direct, 
favorable, and significant impact on metacognitive beliefs that 
are negative (β=0.51, p<0.01) and positive (β=0.83, p<0.01).

About CISCE
The Council of the Indian School Certificate Examinations, or 
CISCE, was established to ensure appropriate representation 
from the Indian government, state governments, union territo-
ries, the Inter-State Board for Anglo-Indian Education, the As-
sociation of Indian Universities, the Association of Heads of An-
glo-Indian Schools, the Indian Public Schools Conference, the 
Association of Schools for the ISC Examination, and members 
co-opted by the CISCE6 Executive Committee.

Data Analysis
Methods for Data Analysis: Twenty-four suburban Mumbai 
schools connected to ICSE were selected by random sampling. 
Of the thousand questionnaires that were distributed, 828 were 
returned by parents and students. Along with observations and 
interviews, a questionnaire was used. 281 of the 300 surveys 
distributed to teachers were returned. Procrastination elements: 
This section discusses procrastination-related elements and their 
relationship to the study environment. A very accommodating 
atmosphere for studying. Extended the due date. Task aversive-
ness or worry about tasks. Distractions and allurements. Limited 
information to guarantee suitable self-observation. A lack of fo-
cus on teaching study techniques. Limited options for improving 
effectiveness. Ineffective cooperative efforts. Pressure or influ-
ence from peers [1-9].

Distribution of Questionnaire
Table 1: Respondent according to Gender

Students Parents Guardian Teachers
M F M F M F M F

171 243 118 246 20 30 109 172
414 364 50 281

Figure 1: Respondents Ratio
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Table 1 displays the respondents' responses according to their 
sex. As is customary, 58.6% of replies are female pupils and 
67.58% of respondents are parents. Among the teaching staff 
on this board, female instructors comprise 61.20% of the total. 
There are lots of female guardians.

Procrastination Indicators Related to Academic Performance
Nine parameters explain the procrastination signs. To determine 
the degree of procrastination among students, the indicator's per-

formance levels are presented in three-point scale levels. The de-
gree to which ICSE students delay in several academic domains 
is seen in Table No. 2. 96% of procrastination cases, according 
to research, are caused by challenges that teachers pose. 92% of 
the kids in their class are reflected in their lax academic perfor-
mance. Only 85% of students who procrastinate also perform 
poorly academically. Because they put off achieving their aca-
demic goals, the least number of students obtain poor perfection-
ism, which is related to and affects academic success.

Table 2: Procrastination Indicators Related to Academic Performance
S.No. Procrastination Indicators Agree Un-Decided Disagree

1 Avoidance of failure 69% 18% 13%
2 Challenge 96% 1% 3%
3 Frequency of procrastination 85% 11% 4%
4 Impulsivity 76% 14% 10%
5 Laziness 92% 3% 5%
6 Organization 15% 0 0
7 Poor perfectionism 12% 2% 1%
8 Self-control 28% 4% 2%
9 Social anxiety 30% 12% 7%

Total 828

Figure 2: Procrastination Indicators related to Academic performance.

Procrastination Indicators Related to Academic Record
The procrastination factors that are linked to academic achieve-
ment are included in Table 3. Most students experience pres-
sure about their academic records, which occasionally serve as 
a reflection of their academic pursuits. Many of them employ 
behavioral evaluation as an alternative to emotional evaluation 

to affect procrastination. At least some pupils feel displeased, 
irritated, and encroached upon. The least number of students put 
things off because of the environmental shift of new institutions. 
Additional staff physiological exams affected a sizable percent-
age of pupils, perhaps leading to work deferral.

Table 3: Procrastination Indicators Related to Academic Record
S.No. Procrastination Indicators %

1 Behavioural assessment 35%
2 Change 19%
3 Cognitive assessment 11%
4 Conflict 24%
5 Emotional assessment 37%
6 Frustration 12%
7 Intrusion 20%
8 Physiological assessment 46%
9 Pressure 71%
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Figure 3: Procrastination Indicators Related to Academic Record

Procrastination Indicators Related to Social Anxiety
Table 4 presents a collection of scholastic records' procrastina-
tion elements. Eighty-seven percent of procrastination indica-
tions were linked to pressure from the classroom. Parental pres-

sure is identified by 47% of participants as a secondary indicator 
of procrastination, which is associated with physiological evalu-
ation, social anxiety, and conflict. These are significant elements 
that could encourage children to put off doing their schoolwork.

Table 4: Procrastination Indicators Related to Academic Record
S.No. Procrastination Indicators Related to 

Social Anxiety
Agree Un-Decided Disagree

1 Academic Pressure 87% - 13%
2 Adapting to a new environment 12% 2% 86%
3 Conflict 42% 10% 48%
4 Ego-is-tic 29% 21% 50%
5 Emotional assessment 26% 23% 51%
6 Frustration 9% 21% 70%
7 Parental Pressure 47% 13% 40%
8 Physiological assessment 41% 19% 40%
9 Psychological Anxiety 35% 5% 60%
10 Rational Thinking 16% 12% 72%%
11 Social Interaction 28% 22% 50%
12 Socio-Cultural Pressure 24% 33% 43%
13 Societal Pressure 17% 3% -
14 Social Shyness 32% 7% -
15 Non-Academic pressure 23% - 3%

Figure 4: Procrastination Indicators Related to Academic Record
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Area of Procrastinations
Table 5 displays the areas where students exhibit procrastination 
indications. Eighty-six percent of students delay studying for 
tests, according to this research report. 68% of students procras-
tinate, according to academic activity across various domains, 

but 72% of students are advised by the topic study. Students 
who put off completing their library tasks are the fewest, at 27%. 
Consequently, the majority of problems with procrastination are 
associated with reading and evaluating academic literature.

Table 5: Areas of Procrastination
S.No. Areas of Procrastination Indicators Agree Un-Decided Disagree

1 Content 72% 5% 23%
2 Writing assignment 53% - -
3 Presentation 59% - 30%
4 Study for Examination 87% 3% 10%
5 Group Work 50% 7% -
6 Academic activity 68% 20% 12%
7 Library work 27% - -
8 Co-Curricular Activities 45% - -
9 Extra-Curricular Activity 31% - -

Total 828

Figure 5: Areas of Procrastination

Hypothesis Formation
Hypothesis Testing: The Likert scale is a psychometric tool used 
to evaluate people's attitudes, tendencies, and beliefs. It is used 
by many academic disciplines, including the social sciences. The 
most popular kind of Likert scale is the five-point one, which 
ranges from strongly disagree to strongly agree. According to Mc-
Leod (2019), each response is assigned a score, which is a number 
between one and five. A score of 1 might be assigned to "strong-
ly disagree," 2 to "disagree," 3 to "neutral/undecided," 4 to "dis-
agree," and 5 to "strongly agree." The frequency of each response 
option was multiplied by the matching Likert scale score to deter-
mine the overall Likert scale scores. Σ (fi × Likert scale score) + 
Total Scores Where: Fi = Likert scale score frequency (total num-

ber of responses) The Likert Scale scores are represented by the 
letters SD (1), D (2), Neutral (3), A (4), and SA (5). Finding the 
means of the Likert scale scores: By dividing the total scores by 
the total number of respondents, the mean score is determined. (fi 
x Likert Item Score) ÷ Number of Respondents = Mean Score. 
For example, the first statement's mean score, as displayed in the 
table, is as follows: Average Score is 1.44. Let's take an example 
where the questionnaire evaluates user satisfaction with a school, 
and you are attempting to determine if the website is "acceptable." 
Let's say it has five things and each one has a three-point rating 
system (1 being agree, 0 being neutral, and 1 being disagree). The 
items will be averaged to determine the final scores. Consequent-
ly: The mean score for the whole is 2.54.

Table 6: Academic Procrastination Indicators
No. Procrastination Indicators % Total Disagree

Score Mean Score 72% 5% 23%
1 Avoidance of failure 571 1193 1.44
2 Challenge 795 885 1.06
3 Frequency of procrastination 704 984 1.18
4 Impulsivity 630 1108 1.33
5 Laziness 762 926 1.11
6 Organization 125 125 0.15
7 Poor perfectionism 100 161 0.19
8 Self-control 232 349 0.42
9 Social anxiety 249 621 0.75

Total No. of Respondents 828 7.63
Overall Mean score 2.54
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Below is an indication of the high customer satisfaction score 
(CSAT): 1.1% of the population is unfavorable. In contrast, the 
promoter performed exceptionally well, with a score of 1.71%. 
The average score, or overall score, is 2, a positive figure. A 
score above [2-4].

2.3 is considered excellent overall. The null hypothesis, or H0, 
is the first step in every significance test. Ho is a hypothesis that 
has been put up but not tested, either because it is assumed to be 
true or because it is intended to provide support for a claim. The 
total score value is 2.54, which is higher than. According to the 
results of this exam, procrastination affects most ICSCE 12th 
standard students, to varying degrees. The theory is important. 
The total score value is 2.54, which is higher than According to 
the results of this exam, procrastination affects most ICSCE 12th 
standard students, to varying degrees. The theory is Important 
for Ha. The tendency to procrastinate will grow daily. After the 
test is completed, the researcher's conclusion from this research 
survey is always provided in terms of the null hypothesis. We 
never conclude that we "reject Ho" or even "accept Ha"—we 
either "reject Ho in Favour of Ha" or do not reject Ho. Ho=Ha.

Output of the Research
Findings: Researchers call the final product they produce a find-
ing. These findings imply that students can develop their time 
management abilities through instruction and practice. During 
times or sessions, provide the kids with more positive and en-
couraging instruction. Redesigned to make it easier to under-
stand academic papers that can provide them with creative, fun, 
and relaxing thoughts. Organisations are set up to prevent this 
kind of procrastination by offering constructive guest lectures 
from subject matter experts in psychology and neuroscience. Re-
spectable establishments train staff members using practical time 
management techniques through workshops. To prevent these 
kinds of detrimental actions to their scholastic and life-learning 
growth, all institutions must offer primary- and secondary-level 
procrastination correction programmes based on individual in-
take [2-5].

The Role of the Government in Offering Schoolchildren 
Procrastination Remedies
Based on society's requirements for the development of the next 
generation, every state and federal government should offer the 
public the facilities that are required. Through the appropriate 
regularity organizations and advisory boards, the government 
will enact new regulations to incorporate these technologies. 
Procrastination support systems, counselling services, and a 
24-hour helpline for school students at their level of study are 
framed by state, central, or federal boards through the Higher 
Education Board. The provision of primary- level software data-
bases and online and offline self-motivation tools linked to pro-
crastination correction is the government's mandated duty. Pe-
riodically, the relevant government will screen and oversee the 
institution. The relevant body is required to physically inspect 
any institution at any time to verify that procrastination facilities 
are present. All instructors, tutors, and teachers must have fre-
quent training and workshops from Statutory organisations, and 
each board must receive an efficient psychological programme 
each year. All national governments introduce courses in univer-
sities about procrastination as a means of promoting the devel-
opment and well-being of the younger generation. All universi-

ties implement survey-based methods and offer training centers, 
Research and Development Cells, and Discussion Forums to 
help students, from elementary school to university level, pre-
vent procrastination issues. Made use of non-governmental or-
ganizations (NGOs) activities and requested that they address 
the pressures associated with procrastination on all fronts. Estab-
lish distinct Procrastination Rectification Centres (PRC) in each 
state, region, zone, district, and taluka. All national and state au-
thorities must offer public and self-service community services 
to the public as a means of delivering awareness programmes to 
the public [1-10].

Future Research Scope
The research projects and documents must be preserved for use 
as future research instruments, and the relevant state and fed-
eral governments must fund research programmes at all levels, 
from elementary to university. These changes can be used by the 
UGC and other mandated educational authorities to develop and 
offer high-quality educational, environmental, and improvement 
programmes as well as training facilities for state and national 
development. Senior secondary CICSE students participated in 
the current study. As such, it can be held in Maharashtra and the 
surrounding areas of Mumbai at the state level. The focus of 
this study is academic procrastination among ICSE 12th stan-
dard students and how it affects their academic performance in 
different settings. Specifically, procrastination indicators linked 
to social anxiety, academic records, academic performance, and 
anxiety are examined, along with the reasons behind the procras-
tination, the area in which it occurs, and its level. In a particular 
discipline within educational institutions, more research can be 
carried out using the same variables as examined in this study or 
separately. In the future, there is potential to carry out compar-
ison research between various specialties and streams. Replica 
table research of this kind may be conducted abroad, in other 
parts of the nation, or multiple nations.

Discussion
This study looks at nine factors that are common to student 
study environments and that, when considered independently or 
in combination, increase the risk of procrastination. These fac-
tors are covered in nine tables. Given the prevalence of academ-
ic procrastination, a better knowledge of these risk factors and 
strategies for managing them is necessary to prevent and reduce 
procrastination. Although we cannot control what kids do, we 
do have some say in how schools encourage behaviour that is 
better for students' academic achievement. We now briefly re-
view the problem-solving strategies that legislators, educators, 
and colleges should employ. A list of variables that encourage 
procrastination: The next sections will address the situational, 
social, contextual, cultural, and organizational factors that have 
been found to encourage procrastination. Before selecting a few, 
the researchers considered a larger variety of factors and evalu-
ated how they linked to the academic setting. Next, they selected 
nine elements that met the following criteria by applying their 
expert judgment: They stand for different levels of specification 
depending on the areas, that is Proven scientific results around 
procrastination. Describe circumstances related to the classroom 
that are beyond the student's control, such as extended deadlines. 
Indicate elements that require task aversion or institutional, so-
cial, and educational interventions for the learner to effectively 
address them on their own. Suggest that taking steps to address 
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the cause will probably lead to less procrastination. We ought 
to be cognizant of the diversity of the elements. While some as-
pects, such as a lot of freedom in the study space and prolonged 
deadlines, point to the structural and organizational features of 
the academic environment, other aspects, such as task aversive-
ness, place more emphasis on subjective assessments. It should 
be highlighted that the elements under investigation might ex-
hibit "main effects," which could affect the majority of students, 
as well as "interaction effects," in which features act as moder-
ators. For example, most students might experience temptations 
and distractions in the classroom, but highly impulsive and eas-
ily distracted individuals might be particularly at risk [9, 10].

Furthermore, the discussion's order of criteria does not imply 
that they are differentiable in significance. Measuring the rela-
tive influences of each component in academic contexts may be 
difficult. Finally, some guidance on how to use the term "fac-
tor." This expression is used in academic contexts to characterize 
traits or features that are known to be strongly associated with 
procrastination. Since they are exogenous variables in the pro-
crastination equation, they suggest possible circumstances that 
might be altered to alter the likelihood of procrastination [11]. 
Rather than making strong assumptions about causality in the 
current context, we think that future research should focus more 
on these potential causal relationships. The discussion of each 
component is not meant to be a complete examination, as a re-
view at this stage of the research would be premature. Rather, 
we highlight important discoveries that connect every facet to 
procrastination research, its relationship to the academic envi-
ronment, and possible ways to mitigate the adverse effects of a 
certain problem [12-14].

Conclusion
The topics that are covered by the current study sample are 
constrained to some extent. It is hoped that more research in 
this field will be able to resolve this constraint, however, cau-
tion should be exercised when extrapolating the results to other 
groups. Additionally, given the prevalence of negligence among 
the graduating class, it is imperative that educational authorities, 
planners, and practitioners pay the necessary attention, evaluate, 
and take appropriate action to stop, lessen, or prevent anomalous 
behaviours. Every national government and Ministry of Educa-
tion should set aside one hour each week in the curriculum for 
formal self-care instruction and family communication pattern 
modification by qualified experts. Using the findings of this 
study, educators and tutors should arrange social, psychological, 
and cultural preventive sessions for pupils which may help the 
school students to rectify the procrastination problems through 
respective psychologists will be present.
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