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Introduction
Overview of the Chapter
Inclusion in education encourages the quality and nature of learn-
ing and teaching for all learners with diverse needs, with many 
countries adopting inclusive education principles and practices 
that mainly aim to respect the needs of all learners with diverse 
needs, such as those with disabilities, learning difficulties, lan-
guage barriers, and gifted and talented students. To achieve the 
main aim of inclusive education which is offer education for all 
students despite their abilities, learning styles, or backgrounds, 
in order to help them reach their full learning potential and foster 
their intellectual growth and engagement by accessing school-
standard-based curriculum and enrichment programs based on 
students’ needs and their area of interest. 

Thus, the development and implementation of the inclusion pol-
icy in school settings require an interplay of national and inter-
national agendas and regulations in addition to the inclusive ed-
ucation principles outlined by the United Nations Educational, 

Scientific, and Cultural Organization [1]. Furthermore, the Unit-
ed Nations' framework, national, and international agendas have 
essential contribution in shaping the design and implementation 
of inclusive education policy in schools. With this regard, many 
countries ratification of international human rights “the United 
Nations Convention on the Rights of Persons with Disabilities 
(UNCRPD)” has led to the design of laws and national policies 
that aim to protect the education rights and promote inclusive 
education for all learners [2].

In this study, the researcher followed the qualitative research 
method using the document analysis approach to find out wheth-
er a private school in Dubai follows the inclusive education prin-
ciples outlined by UNESCO and the national agenda outlined 
by the KHDA (Knowledge and Human Development Authority) 
in the UAE. The document analysis methodology requires sys-
tematic evaluation of documents through interrupting and exam-
ining electronic and printed materials to gain a comprehensive 
understanding and develop empirical knowledge [3]. 
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Abstract
The research study investigates whether a private school in Dubai aligns its inclusive education policy with the guidelines 
established by UNESCO and the UAE national agenda for inclusive education. The central research question focuses 
on the alignment of the school’s inclusive education policy with UNESCO principles and the national agenda set by the 
Knowledge and Human Development Authority (KHDA). To address this, two sub-questions are explored: the extent to 
which the school policy adheres to KHDA and UNESCO principles, and the identification of gaps and challenges in de-
signing the policy. The study employs document analysis as a primary method to examine the school’s inclusive education 
policy. By analysing the policy documents, the researchers aim to determine the level of alignment with KHDA and UNES-
CO principles. Additionally, identifying gaps and challenges within the policy will provide insights into areas that require 
improvement or further development. The findings of this research contribute to understanding how private schools in 
Dubai approach inclusive education and whether their policies reflect international and national standards. Furthermore, 
the study may offer recommendations for enhancing inclusive education policies in private schools, ultimately benefiting 
students with diverse learning needs.
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Morgan illustrated that document analysis is an essential meth-
od that requires comprehensive analyses of written documents 
such as academic journal articles, newspapers, and books. Thus, 
the researcher focused on accessing public policy documents 
proposed by authorized industries and organizations, which is a 
vital resource that can make use of documents as a source that is 
methodologically unproblematic, evident, and reliable [4].

Background and Motivation of the Study
Inclusive education has gained significant consideration in re-
cent years and has become a central topic of discussions and 
actions concerning the design and implementation of education-
al policy practices in an international and national context [5]. 
The focus on inclusive education has grown steadily across the 
world, chiefly because education for all (EFA), as proposed by 
the United Nations, has shifted perspective to ensure that every 
student, regardless of their unique characteristics, can actively 
participate in the learning process and access high quality edu-
cation [5]. 

The United Nations Convention on the Rights of Persons with 
Disabilities (UNCRPD) explicitly recognizes the right to inclu-
sive education for individuals with disabilities. On this occasion, 
many countries have ratified this convention and are committed 
to implementing inclusive educational practices as part of their 
legal obligations [6].

UAE’s commitment has been reflected in its national poli-
cies and initiatives. In 2010, the UAE’s Ministry of Education 
(MOE) launched the “School for All” initiative, which states the 
essential rules for the provision of inclusive education services 
and programs [7]. The initiative emphasizes the importance of 

collaboration and partnership between all stakeholders’ educa-
tion providers, external agencies, schools, parents, teachers, and 
community organizations to ensure providing inclusive educa-
tion environment for all students [2].

This initiative outlines the essential guidelines for inclusive edu-
cation provision that aligns with the principles proposed by Unit-
ed Nations. It consists of the following essential components:
1.	 Inclusive Education Framework for Students with Special 

Needs and Disabilities SEND, which includes the standards 
and criteria for identification.

2.	 Essential duties and services of education providers, stake-
holders, school leaders, teachers, and teaching specialists.

3.	 Identification, assessments, and monitoring progress proce-
dures for each category of special needs and disability [8].

To achieve inclusive education “best practices”, the study will 
focus on significant aspects as mentioned in the “school for all” 
document launched by the Ministry of Education in 2010, and 
the Dubai Inclusive Education Policy framework for private 
schools that align with UNESCO’s policy guidelines on inclu-
sion in education. The objectives of inclusive education shown 
in figure 1, and summarized as the following:
•	 Provide all students with disabilities with equal opportuni-

ties for quality education.
•	 Provide an appropriate assessment tool to identify and cate-

gorize students with diverse needs.
•	 Enhance and provide inclusive environment to all students 

with disabilities.
•	 Provide ongoing professional development for educators.
•	 Collaboration with educational providers, parents, and all 

stakeholders working with students with SEND.

Figure 1: The School for all Provision

Research Questions
This study focuses to inquiry of whether a private schools in 
Dubai designs its inclusive education policy by following the 
guidelines set forth by UNESCO and the UAE national agenda 
for inclusive education. The main question guided this study is:

“Does the school’s inclusive education policy align with the 
UNESCO principals and national agenda established by the 
KHDA?”
To address this central research question, it is essential first to 
answer two sub-questions that provide a foundation for docu-
ment analysis:
•	 To what extent does the school policy adhere to the KHDA 

and UNESCO principles?
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•	 What gaps and challenges exist in terms of designing the 
policy?

The first sub-question aims to determine the extent to which the 
current school inclusive education policy aligns with both the 
UAE national agenda and the principles outlined by the Unit-
ed Nations on inclusive education. This involves a comprehen-
sive analysis and evaluation of the existing school policy and 
comparing it against the specific guidelines and principles put 
forth by these authoritative bodies. By conducting a thorough 
document analysis, it becomes possible to assess the level of 
alignment between the school’s policy and the recommended 
standards set by UNESCO and the UAE national agenda out-
lined by the KHDA. 

The second sub-question focuses on identifying any gaps or 
challenges that may exist in the design of the policy. This entails 
a critical evaluation of the policy's structure, implementation 
strategies, and overall effectiveness in promoting inclusive edu-
cation. The findings will be useful for policymakers, educators, 
and stakeholders in designing and promoting effective inclusive 
education policies that align with UNESCO and national agenda 
principles. Also, the results of this study will propose potential 
improvements or modifications to the existing school inclusion 
policy that can enhance the school's ability to meet the desired 
objectives for improvement.

Rational for the Study
The researcher is a special and inclusive education specialist 
who serves as the Head of Inclusion in the school. This role pro-
vides essential expertise and insight into the study of inclusive 
education principles and practices. The private school in Dubai 
is a significant contributor to this research, as it allows for an 
in-depth examination of the design of private school inclusive 
education policies in comparison with the principles outlined by 
UNESCO and KHDA (Knowledge and Human Development 
Authority). This comparative document analysis will facilitate a 
comprehensive understanding of how a private school in Dubai 
aligns its inclusive education policy with international and local 
standards for inclusive education.

Literature Review 
Overview of the Chapter  
This study aims to explore whether a private school in Dubai 
aligns its inclusive education policy with the guidelines and 
principles proposed by UNESCO and the Knowledge and Hu-
man Development Authority (KHDA) for inclusive education. 
This chapter provides a comprehensive overview of existing 
knowledge and research related to inclusive education. The lit-
erature review will delve into several key areas. First, the so-
cial model of disability; second, literature and related studies on 
inclusive education in practice. Lastly, education policy should 
prompt inclusive cultures.

Conceptual Analysis
Inclusive Education
Refers to continuous process that aims to provide quality edu-
cation for all, valuing everyone’s diverse needs, characteristics, 
abilities, background, cultural differences, learning expecta-
tions, and promoting the elimination of all forms of discrimi-
nation, and it requires the contribution and participation of all 

communities, learners, and families in the educational process to 
achieve equal and full education for all learners [9].

UNESCO
Stands for the United Nations Educational, Scientific and Cul-
tural Organization is a specialized agency of the United Nation 
(UN) that was established on November 16,1945. Its primary 
mission to promote international collaboration in education, sci-
ence, culture, and communication to build more inclusive, sus-
tainable, and peaceful world [10].

UAE National Agenda for Inclusive Education
A comprehensive framework and guidelines that aims to ensure 
equal access to education opportunities for all students, includ-
ing those with Special Educational Needs and Disabilities [8].

Dubai Inclusive Education Policy Framework
A framework that includes guidelines for implementing in-
clusive education for private schools in Dubai, it provides the 
school leaders, teachers, and education providers with essential 
guidance for designing and implementing inclusive education 
[11].

Theoretical Framework
Social Model of Disability 
The social model of disability is a theoretical framework that 
emphasizes the role of societal barriers in creating disability 
rather than focusing solely on the individual’s impairment [11]. 
Furthermore, this model suggests that it is essential to utilize 
available resources and modify the surrounding environment to 
reduce barriers for individuals with disabilities, enabling them 
to access and contribute effectively to the community. Also, it 
emphasizes that it is not the individual’s disability that limits 
their function and abilities, but rather the societal structures and 
attitudes [7]. 

Even though there is a difference between disability and im-
pairment, in this context, "disability" refers to the restrictions 
that society imposes on persons with impairments. But an ac-
tual medical condition that could make it difficult for a person 
to perform is called an impairment [11]. The social model of 
disability places more emphasis on overcoming environmental 
and attitudinal barriers—such as inaccessible buildings, a lack 
of accommodations, and discriminatory attitudes—than it does 
on only "fixing" the person's impairment [12].

This method emphasizes the necessity of inclusive design, ac-
cessible infrastructure, and policies that support people with 
disabilities in order to foster an atmosphere in which they can 
fully engage in all facets of society. The social model seeks to 
advance equality, self-sufficiency, and social inclusion for those 
with disabilities by acknowledging and resolving these obsta-
cles [13]. In general, the social model of disability highlights 
how crucial it is to remove social obstacles in order to allow 
people with impairments to fully engage in society. But because 
this approach acknowledges that society factors rather than an 
individual's impairment are what cause disability, it promotes 
inclusive settings and equitable chances for everyone to attain 
inclusivity in communities.
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Review of Related Literature
Inclusive Education in Practice 
Teachers and all stakeholders working with children play a cru-
cial role in the successful implementation of inclusive educa-
tion in the regular classroom. However, to support the success 
of all learners with diverse needs, teachers must be well-trained 
and equipped with the necessary skills and knowledge to adapt 
the curriculum, deliver effective instructional techniques, and 
accommodate students’ needs in the inclusive classroom [14]. 
Furthermore, teacher training and continuous professional de-
velopment in the field of special and inclusive education are es-
sential to building teachers’ confidence and competence in this 
area [15]. 

According to Pappas, Papoutsi, and Drigas, effective teacher 
training programs should focus on providing teachers with the 
knowledge and skills necessary to adapt the curriculum to meet 
the diverse needs of students with special needs, to use effective 
instructional techniques that are tailored to the needs of students 
with diverse learning styles and abilities, and to accommodate 
students’ needs in the inclusive classroom, including the use of 
assistive technology and other support materials. Hence, by pro-
viding teachers with these skills and knowledge, they can create 
an inclusive learning environment that supports the academic 
and social success of all students, regardless of their abilities or 
backgrounds.

Furthermore, Schuelka’s underscored seven crucial aspects of 
inclusive education that are essential for incorporating students 
with disabilities into regular classrooms and ensuring high-qual-
ity inclusion for all students. (1) All children have the right to 
attend school; when it comes to registration schools, all chil-
dren must feel valued and welcomed by the school community; 
thus, the school must accept all children despite their individual 
needs and have a “zero-rejection” policy. (2) All students with 
special educational needs and disabilities should be educated in 
heterogeneous, regular classrooms with same-age peers. (3) All 
students follow the same education program, and curriculum ad-
aptation or modification is available if required. (4) Instructions 
delivered in the class must address the varied needs of all stu-
dents. (5) All students participate in the regular classroom and 
school events and activities. (6) Social and emotional develop-
ment for all students: students must be supported to formulate 
friendships and to encourage them to become socially active 
with their peers. (7) Continuous professional development and 
support are provided for teaching staff on inclusion. Hence, 
when the school is able to implement these practices by design-
ing and implementing inclusion policies that reflect the vision of 

the UNESCO principals and the national agenda of the countries 
that ratified the convention on the rights of people with disabil-
ities, it will positively reflect on the overall school community.

Moreover, Paseka and Schwab have emphasized several signifi-
cant inclusive education practices that are essential to be imple-
mented within the regular classroom in order to accommodate 
the diverse needs of students and reach their full learning po-
tential, such as adapting and modifying the learning materials, 
dividing tasks into multiple steps, providing differentiated and 
accommodated learning materials, using effective instructional 
strategies, setting higher expectations for each learner, and pro-
viding a sense of challenge to keep students motivated to reach 
high levels of achievement. Furthermore, inclusive education 
practices require effective personalized instructions to be de-
livered based on students’ individual differences, which means 
that teachers must be able to identify the needs and strengths of 
students and create activities based on their area of interest and 
learning style [16].

Education Policy for Prompting Inclusive Cultures 
The education policy for promoting inclusive cultures and prac-
tices has been described in terms of support systems within 
schools, school management, teaching methods, and instruc-
tional leadership, in addition to the practical strategies and 
techniques within the school community [9, 16]. Hence, one of 
the main factors that promotes an inclusive education culture 
in schools is teachers’ ability to implement inclusive education 
methodologies to achieve inclusivity in the classroom [1]. 

For instance, when a teacher has mixed-ability group work with-
in the inclusive classroom, it will enhance the students with dif-
ferent abilities to support each other, which mainly will reflect 
on the overall classroom dynamic to demonstrate high learning 
potential and achievements, prompt student-cantered learning, 
and encourage teachers to adapt the curriculum to meet the di-
verse needs of all students [1].

Furthermore, there is an essential systematic approach that in-
clusion teams at schools must follow to identify barriers to inclu-
sive education in the classroom for everyone [1]. First, identify 
and analyse barriers to inclusive education teaching and learn-
ing. Second, promote solutions to those barriers. Finally, put to-
gether an action plan to address those barriers by changing the 
system accordingly to address the diverse needs of students to 
ensure that all learners are included in the inclusive classroom 
and provided with appropriate levels of activities (See figure 2).

(UNESCO, 2019)
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The Knowledge and Human Development Authority in Dubai 
has put together comprehensive guide for schools and education 
providers that includes terminologies, practical references, tools, 
and strategies to support design and implementation of inclusive 
education policy in private schools [17]. Moreover, that guide 
includes crucial information for accurate identification of cat-
egories of disabilities and barriers to learning for students with 
special needs and disability that aligned with UAE unified cat-
egorization of disability, help schools develop provision based 
on reducing the main and additional barriers to learning for each 
learner in the regular school setting (Appendix A).

Summary of Chapter
To encapsulate, when teachers and school leaders are able to 
value learners’ diversity, identify their barriers to learning in the 
regular classroom, and set higher expectations for all learners, 
which is an asset to education, it will not only reflect on stu-
dents’ overall progress but also positively on all students’ attain-
ment and satisfaction [18]. Furthermore, according to Muñoz 
Martínez and Porter, to address students’ barriers to learning, 
teachers must be able to identify students’ current performance 
level of achievement and determine the starting point for them to 
be able to develop effective intervention plans and include their 
accommodated and differentiated activities in their daily lesson 
plans afterward put an action plan through deciding the progress 
of monitoring and assessing students’ achievements.

Methodology 
Overview of the Chapter
Methodology is the term used to describe the set of principles 
and procedures used when investigating a problem or seeking 

to find an appropriate solution; it clarifies the plan the research-
er used to conduct the study [19]. This chapter includes four 
essential sections. The first section outlines the data collection 
plan, which involves obtaining information from UNESCO 
and KHDA (Knowledge and Human Development Authority) 
documents related to inclusive education. 

The second section detailed the data analysis plan, which in-
cludes the use of tables to organize and interpret the collected 
data. The third section addresses ethical considerations, em-
phasizing that there are no risks related to the research con-
ducted. Lastly, the fourth section discusses the reliability of the 
data collection process, highlighting that the data is sourced 
from authorized public organizations.

Data Collection Plan 
The researcher accessed official public documents to collect 
data, which indicates a thorough approach to gathering infor-
mation. First, UNESCO's Policy Guidelines on Inclusion in 
Education focus on analysing information related to policy 
guidelines on inclusion in education. Second, two essential 
documents proposed by the Knowledge and Human Develop-
ment Authority (KHDA) (2017-2018), the school inspection 
supplement, and the Dubai inclusive education policy frame-
work, with a focus on educational inclusive education data 
specific to the Dubai region, indicate an understanding of the 
importance of context in research and analysis. Third, a private 
school inclusive education policy that has public access (see 
table 1).

Table 1: Documents titles and sources 
Documents Information analysed Source

UNESCO. 2009. Policy Guidelines on 
Inclusion in Education. Paris, UNESCO.

Policy Guidelines on Inclusion in Educa-
tion,

h t t p : / / u n e s d o c . u n e s c o . o rg / i m a g-
es/0017/001778/177849e.pdf 

School Inspection Supplement, KHDA 
2017-2018

Key concepts of supplements related to 
SEND education

School Inspection Supplement 2017-2018 
(khda.gov.ae)

Dubai Inclusive Education Policy Frame-
work, KHDA

Inclusive education principals Education_Policy_En.pdf.aspx (khda.
gov.ae)

Data Analysis Plan 
The researcher used tables for data analysis, which signifies a 
structured and organized method for interpreting the collected 
information from the documents. Tables provide a representa-
tion of data, allowing for comparisons, trends, and patterns to 
be easily identified. However, this approach enhances the clarity 
and accessibility of the data analysis, enabling readers to com-
prehend complex information more effectively. Furthermore, the 
explicit mention of the data analysis plan indicates a systematic 
and methodical approach to processing the gathered data, rein-
forcing the rigor of the research methodology.

Ethical Consideration
The acknowledgement of ethical considerations reflects the 
researcher's commitment to conducting responsible and prin-

cipled research. Ethical integrity is fundamental in academic 
and professional research, and addressing this aspect within the 
document demonstrates an awareness of the researcher’s ethical 
responsibilities, stating that there are no risks related to the re-
search.

Reliability of Data Collection from Public Authorized Orga-
nizations
The researcher has emphasized the reliability of data collec-
tion from authorized public organizations, which underscores 
the credibility and trustworthiness of the information. Drawing 
upon data from such sources enhances the validity and authen-
ticity of the research findings.
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Results of Documents Analysis
Overview of Chapter
This chapter consists of document analysis for three essential 
documents included in this study, the analysed results of these 
three documents are compared to the private school inclusive 
education policy. The researcher presented the data analysed 
through tables. The three documents are: 
•	 Document 1: UNESCO Policy Guidelines on Inclusion in 

Education (2009)
•	 Document 2: School Inspection Supplement (2017-2018)
•	 Document 3: Dubai Inclusive Education Policy Framework 

(2017)

A Private School in Dubai Inclusive Education Policy
Document 1: Analysis of UNESCO Policy Guidelines on Inclu-
sion in Education, 2009

The UNESCO Policy Guidelines on Inclusion in Education, pub-
lished in 2009, are a significant document that provides compre-
hensive guidance on promoting inclusive education systems. The 
researcher chose this document because it emphasizes the impor-
tance of ensuring equal access to education for all learners, includ-
ing those with disabilities and other marginalized groups. It out-
lines key principles, strategies. Furthermore, the document serves 
as a valuable resource for policymakers, educators, and stakehold-
ers committed to advancing inclusive education (see table 2).

Table 2: Analysis of UNESCO Policy Guidelines on Inclusion in Education, 2009

Documents 2&3: Analysis of School Inspection Supplement and 
Dubai Inclusive Education Policy Framework, KHDA 2017-2018

The School Inspection Supplement and Dubai inclusive educa-
tion policy framework, KHDA 2017-2018, are documents that 
provide a comprehensive overview of the inspection process 

for schools and inclusive education practices and principals for 
private schools in Dubai, with a specific focus on students with 
SEND. The researcher chose these documents because they out-
line the expectations for schools in terms of providing an inclusive 
and supportive learning environment for students with SEND (see 
table 3).

Table 3: Analysis of School Inspection Supplement
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All private schools in Dubai have a responsibility to prioritize 
inclusive education by establishing an inclusion department (see 
table 4) and forming an inclusive education action team. This 
team is responsible for developing and implementing strategies 
to promote inclusive practices throughout the school communi-
ty. The action team may consist of representatives from different 
departments and grade levels, including teachers, administra-

tors, parents, and community members. Moreover, based on the 
information in the documents, schools must develop a strategic 
inclusive education improvement plan focused on enhancing in-
clusivity, yet this plan outlines measurable goals, action steps, 
timelines, and resource allocations to address areas of improve-
ment related to inclusive practices.

Table 5: SELF- Evaluation Form for Students with SEND 

Table 4: Inclusion Department Structure

To effectively assess the effectiveness of inclusive practices and 
identify areas for improvement, private schools should develop 

a comprehensive inclusive education self-evaluation form. This 
form typically consists of two main sections as shown in table 5. 
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School Inclusive Education Policy: Analysis and Effectiveness 
The analysis of the school’s inclusive education policy docu-
ment reveals both strengths and areas for improvement. The pol-
icy appears to be comprehensive and aligned with key principles 
outlined in UNESCO and KHDA documents, demonstrating a 
commitment to creating an inclusive and supportive learning en-
vironment. However, there are notable gaps in the policy, such 
as the lack of clarity regarding the process of identification and 
referral of students with SEND. Furthermore, the policy lacks 
specific mention of teacher training and support staff profession-
al development. 

Conclusion and Discussion 
Overview of the Chapter
This chapter is a critical section that provides a summary of the 
study, key findings, recommendations, limitations, and sugges-
tions for further research. This section serves to tie together the 
key elements of the study and provide a clear understanding of 
its significance.

Summary of the Study
The researcher utilized a document analysis approach as a 
qualitative methodology to examine documents related to key 
principles of inclusive education policies and practices recog-
nized internationally and nationally in the UAE. Furthermore, 
the document analysis approach involved scrutinizing essential 
documents proposed by the KHDA in the United Arab Emirates, 
including the school inspection supplement and Dubai inclusive 
education policy framework for 2017-2018. These documents 
provided insights into the educational data specific to the Dubai 
region, indicating a localized approach that acknowledges the 
importance of context in research and analysis, which was an 
evident point to support the researcher to answer the main re-
search question which is: “Does the school inclusive education 
policy align with the UNESCO principals and national agenda 
established by the KHDA?”. 

This study examined the inclusive education policy of a private 
school and found that it aligns with both United Nations princi-
ples and the national agenda established by the Knowledge and 
Human Development Authority (KHDA). The study also identi-
fied gaps in the policy and provided essential recommendations 
for improvements. 

Key Findings 
The findings of the study indicated that the private school’s 
inclusive education policy demonstrated alignment with both 
United Nations principles and the national agenda set forth by 
the KHDA. The analysis of the school’s policy against the inter-
national and national guidelines indicated a strong correlation, 
signifying a commitment to fostering an inclusive educational 
environment that adheres to global standards while addressing 
local needs. But the policy also highlights essential gaps that 
the school haven’t include in its inclusive education policy such 
as the identification and support of students with SEND, and 
provisions for ongoing teacher training and professional devel-
opment.

Moreover, the policy’s emphasis on inclusivity is reflected in 
the document, its commitment to promoting diversity and ad-

dressing systemic barriers to inclusion reflects the social model 
approach that adopted within the school community and cele-
brating diversity. Furthermore, the school inclusive education 
policy document also highlights the importance of collaboration 
between teachers, support staff, and parents to ensure that all 
students receive the support they need to reach their full learning 
potential and reach high achievements. 

The school policy is in line with United Nations principles, 
which emphasize the right to education for all individuals, in-
cluding those with disabilities. Additionally, the policy aligns 
its standards with the national agenda set forth by the KHDA, 
indicating its adherence to local educational imperatives and 
regulations. This alignment underscores the school’s commit-
ment to integrating global best practices with local educational 
standards, ensuring that its inclusive education policy reflects a 
comprehensive approach that considers both international and 
national frameworks.

Recommendations
To enhance the effectiveness of the school’s inclusive education 
policy, it is crucial to address the identified gaps through tar-
geted revisions. Clear guidelines for identifying and supporting 
students with SEND should be established to ensure that they 
receive appropriate accommodations and support services. 
Furthermore, aligning gifted and talented education with in-
ternational principles can help in providing enriched learning 
experiences for academically advanced students. Incorporating 
provisions for ongoing teacher training and professional devel-
opment is essential to equip educators with the necessary skills 
and knowledge to effectively implement inclusive practices in 
the classroom.

Furthermore, the effectiveness of the school’s inclusive educa-
tion policy can be evaluated based on its implementation and 
impact on students, teachers, and the overall learning environ-
ment. A well-crafted policy that prioritizes inclusion can posi-
tively influence the educational experience of all students, pro-
mote diversity, and foster a sense of belonging within the school 
community. 

limitations 
The study identified several gaps in the private school’s inclu-
sive education policy, signalling areas where improvements 
are necessary. These gaps likely pertain to matters such as the 
identification and support of students with special needs, and 
provisions for ongoing teacher training and professional devel-
opment. The recommendations provided by the study emphasize 
the importance of addressing these gaps through specific revi-
sions aimed at enhancing the effectiveness of the school’s inclu-
sive education policy. One significant limitation is that the focus 
is primarily on Dubai, neglecting other emirates in the UAE. 

However, the identified gaps in the policy may hinder its ef-
fectiveness in fully meeting the needs of students with SEND 
and ensuring all students receive appropriate support. Addition-
ally, the absence of explicit provisions for teacher training and 
professional development may limit the capacity of educators 
to effectively implement inclusive practices. Moreover, it re-
stricts the generalizability of findings and recommendations to 
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a broader context. Therefore, future research should aim to in-
clude schools from different emirates in the UAE to provide a 
more holistic view of inclusive education policies and practices 
[21-25].

Suggestions for Future Research and Scope for further study 
Expanding research efforts to include schools from different 
emirates in the UAE, a more comprehensive understanding of 
inclusive education policies and practices can be achieved. Fu-
ture research endeavours should aim to address these gaps by in-
cluding private schools from different emirates in the UAE. This 
approach will enable researchers to firstly, capture regional vari-
ances by including schools from various emirates, researchers 
can capture regional variances in inclusive education policies, 
practices, and challenges. Secondly, enhance generalizability by 
including diverse school settings will enhance the generalizabil-
ity of research findings, allowing for more comprehensive rec-
ommendations that can benefit private schools nationwide. Last-
ly, inform policy development by a broader research scope will 
provide valuable insights to inform policy development at both 
the emirate-specific and national levels, contributing to more ef-
fective inclusive education initiatives across the UAE [26-28].
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Appendices 
Appendix A: KHDA Categorization

Appendix B: Study Rubric
•	 Score 5: The guidelines are exceptionally clear and com-

prehensive, addressing a wide range of inclusive education 
indicators.

•	 Score 4: The guidelines are clear and provide a substantial 
amount of information on inclusive education but may lack 
depth in certain areas.

•	 Score 3: The guidelines are somewhat clear but lack spec-

ificity in addressing essential indicators for inclusive edu-
cation.

•	 Score 2: The guidelines are unclear and provide limited in-
formation on inclusive education, missing several essential 
indicators.

•	 Score 1: The guidelines are unclear and fail to address es-
sential indicators for inclusive education.

Scoring Rubric
Score 5 The guidelines are exceptionally clear and comprehensive, addressing a wide range of inclusive education indicators.
Score 4 The guidelines are clear and provide a substantial amount of information on inclusive education but may lack depth in 

certain areas.
Score 3 The guidelines are somewhat clear but lack specificity in addressing essential indicators for inclusive education.
Score 2 The guidelines are unclear and provide limited information on inclusive education, missing several essential indicators.
Score 1 The guidelines are unclear and fail to address essential indicators for inclusive education.

No. Title Year Inclusive Education Indicators Score
1 UNESCO Policy 

Guidelines on Inclusion 
in Education 

2009 Clearly mentioned the essential indicators for inclusive education such as Ac-
cess to quality Education for all, supportive Learning Environment both for 
students and teacher, and collaboration and Partnership.

5

2 Dubai Inspection Sup-
plement

2 0 1 7 -
2018

Includes the essential indicators for inclusive education that aligns with the 
UNESCO policy guidelines on inclusion in education, yet the document lack 
depth in certain areas.

4

3 Dubai Inclusive Educa-
tion Policy Framework

2017 Includes principals of inclusive education, which aligns with both document 1 
and document 2.

5

4 A Private School in 
Dubai Inclusive Educa-

tion Policy

2023 School’s inclusive education policy demonstrated alignment with both United 
Nations principles and the national agenda set forth by the KHDA. The analysis 
of the school’s policy against the international and national guidelines indi-
cated a strong correlation, signifying a commitment to fostering an inclusive 
educational environment that adheres to global standards while addressing lo-
cal needs. However, the policy also highlights essential gaps that the school 
haven’t include in its inclusive education policy such as the identification and 
support of students with SEND, and provisions for ongoing teacher training and 
professional development.

3
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